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Abstract 
In higher education, lecturers use a variety of teaching methods to transfer knowledge to students. In other words, lecturers have 
been used different teaching styles. This study proposes to identify prospective teachers’ opinions on their instructors’ teaching 
styles. In order to find answers, a questionnaire was developed by the researcher in this descriptive study. The questionnaire 
consists of both closed and open-ended questions. Statistical analysis for closed type questions and content analysis for open- 
ended questions were carried out in analysing process. The results revealed quite interesting and considerable viewpoints of 
students’ opinions.
© 2011 Published by Elsevier Ltd. 
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1. Introduction 
Numerous attempts have been made to identify the concepts of effective teaching and effective teacher (Çakmak 
and Bulut, 2005). Korthagen (2004) made an investigation in order to answer the following research questions: (1) 
what are the essential qualities of a good teacher? and (2) how can we help people to become good teachers? At this 
study, they proposed a holistic approach towards teacher development. In a similar study, Minor et al. (2002) 
conducted a research to examine preservice teachers’ perceptions of characteristics of effective teachers and seven 
themes emerged from these characteristics as follows: student centered, effective classroom and behaviour manager, 
competent instructor, ethical, enthusiastic about teaching, knowledeable about subject and professional. In their 
investigation, Arnon and Reichel (2009) stated that different people comprehend ideal teacher differently and assert 
different characteristics for the good teacher. Steele (2010), similarly, stated that the question of what makes an 
effective teacher has no clear answer. This issue is discussed in different studies including teaching skills (e.g. Gibbs 
and Coffey, 2004), effective teacher (e.g. Onwuegbuzie et al., 2007; Walls et al., 2002; Onwuegbuzie et al., 2002) in 
higher education in particular. For example, Parpala and Lindblom-Ylanne, (2007) indicated that two different 
approaches to teaching in recent studies of teaching in higher education: These two approaches are teaching as 
teacher-centred or content-oriented, and teaching as student-centred or learning-oriented which are also stressed in 
other researches (e.g.Struyven et al., 2010). Ditcher (2001), for instance, discusses the advantages of problem-based 
learning as an alternative way to use of lectures.   
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In this study, the researcher has attempted to define prospective teachers’ opinions on teacher educators’ teaching 
styles.  Koster  et  al.  (2005,  p.157)  define  a  teacher  educator  as  someone  who  provides  instruction  or  who  gives  
guidance and support to student teachers. This implies that the role of teacher educator and their teaching styles are 
very important for prospective teachers. As stated by Ramsden (2003, p.210; cited in Parpala and Lindblom-Ylanne, 
2007) good teaching supports students in achieving high-quality learning. Curzon (1997, 316) argues that lectures 
can be a useful learning experience and that well-constructed lectures can capture students’ attention and 
communicate patterns of information effectively (Tormey & Henchy, 2008). 
2. Method 
    The participants of this study were the prospective teachers from Mathematics Education Department (n=100) of 
Gazi University’s Faculty of Education. Students in their 3rd and last years of study were selected as they were 
expected to be more experienced regarding teaching. Both qualitative and quantitative designs were used in this 
study. The data collection tool was a questionnaire which included open-ended and other type of questions. There 
were fifteen items and four open-ended questions regarding teaching styles. The content of the questions was 
designed by the researcher based on a comprehensive literature review on the subject. The questionnaire was 
implemented on the participants in the courses over several weeks during the 2010-2011 academic year. The open-
ended questions in the study were as follows: (1) Write down three qualities that you expect from an ideal teacher in 
the education process. (2) What are your positive and negative view points about the use of different instructional 
methods?  
   After collecting data, statistical analyses were conducted for the closed type of questions, and content analysis for 
open ended questions. To illustrate, participants were asked to write down three items that they find most important 
in the first open-ended question ‘write down three qualities that you expect from an ideal teacher’. In following 
analyses, it was noted that not all participants supplied an answer, but only three fourths (n=75) wrote their opinions 
whereas, almost all of them answered the closed questions. For the analyses of the questions, the researcher built a 
database including the responses given by all participants for each question. Then, question-based documents were 
prepared and content analysis was initiated (Strauss & Corbin, 1990; Miles & Huberman1994). When all participant 
statements were considered by the researcher, four themes emerged: subject area knowledge, teaching effectively, 
considering student characteristics, teacher qualities. As the findings were presented, the dimensions mentioned by 
participants were exemplified under these themes. This procedure was followed for other open-ended questions as 
well. 
3. Results 
This study aimed to reveal prospective teachers’ opinions about the teaching styles of their instructors. In this part of 
the study, the results are summarized. To begin with, the participants were presented with 15 statements and asked 
to choose the three they found most important. Table 1 shows the results of the analyses regarding this question.  
Table 1. Characteristics that prospective teachers wish to see in the instructors
The instructor should: N=100 
Three 
most 
important 
statements 
Three 
least 
important 
statements 
1. Clearly state the objectives of the course. 26 
2. Teach the course by making use of various activities 9 X
3. Do a quality lesson presentation 21 
4. Explain complex and hard-to-understand concepts in a different way 27 
5. Give examples that are appropriate for the subject 13 
6. Answer students’ questions in the instructional process  13 
7. Use an instructional method in line with the objectives of the course (lecturing, problem 
solution, drama, discussion, case study, etc.)  
39 X
8. Make use of technology when needed  8 X
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9. Use the time effectively 18 
10. Make  use  of  those  instructional  materials  that  are  appropriate  to  the  subject  and  the  
objectives of the course  
13 
11. Explain the subject in a way that attracts students’ interest 34 X
12. Display their subject area knowledge effectively in the instructional process 32 X
13. Make links between the course topics and daily life 31 
14. Involve students in the discussions and activities used in the instructional process 19 
15. Arrange the classroom in line with the objectives of the course (group work, etc.) - X
     The views of the participants showed that the three statements they favored most in an instructor were ‘using 
various instructional methods’ (n=39), ‘teaching in a way that would interest students’ (n=34) and ‘displaying their 
subject area knowledge effectively in the instructional process’ (n=32). This finding also implies that participants 
expect their instructors to use various instructional methods and techniques in their classes. On the other hand, as 
can be seen from the table, the participants found the following least important: ‘teaching through various activities’ 
(n=9) and ‘using technology when necessary’ (n=8). Similarly, the last statement about arranging the classroom in 
accordance with course objectives was not found important by any participant. The results can be seen clearly in 
Figure-1. The common use of lecturing and the preference of the blackboard as the main material in math education 
may have shaped participants’ responses. It should be noted that these findings may have been affected by the fact 
that the participants were mathematics education students. This issue was also accepted as the limitation of this 
study. If different students from different departments were included, there might be different results and it might be 
more comparable.  
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Figure-1. Prospective  teachers’ opinions about 15 items. 
    In order to reach details about this question, the participants were also asked to write down the qualities they 
would like to see in an ideal teacher. The results of the content analysis on the answers given to this question are 
presented in Table 2. The themes that emerged in the analyses were named by the researcher and sample statements 
from participants were included for each theme.  
Table 2. Qualities that prospective teachers wish to see in the instructors (n=75)
Core categories of the qualities of the ideal teacher and some examples regarding its content 
Teaching effectively (well) (n=81)  
The essence of the course should be taught directly, not indirectly  
Teaching fluently and in a fun way 
Ensuring active participation of students by using various activities  
Making the lesson more concrete by using daily life examples 
                  How much teachers know about the subject is not important; how much they can teach is. 
Teacher characteristics (n=44)  
Tolerant, has good communication, patient, sociable, disciplined, self-confident, understanding, interested, constructive 
(motivating), sincere, open to criticism, leader, has emphaty, cheerful, loves the profession, creative, open-minded, consistent, fair, 
natural, active, open to innovations, sets an example. 
Considering student characteristics (n=34)  
Knowing students’ personal, psychological, etc. characteristics and behaving in a way that suits all 
Explaining the lesson in a way that students would understand  
Teaching at the right level for students 
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Subject area knowledge (n=28)  
Has a lot of subject area knowledge, adequate in the field, has knowledge of the field, extensive subject area knowledge. 
     As shown in Table 2, the theme in which participants made most comments and emphasized most were related to 
‘effective teaching’ (n=81). The views of participants for this theme showed that expectations were multi-layered 
and had many elements. As Creemers (1999) stressed that teachers could make a difference in student outcomes by 
providing better instruction.The dimensions emphasized most by the participants were gathered under another theme 
in the table: ‘teacher characteristics’. This emerged as an important dimension in many previous studies (e.g. Buchel 
& Edwards, 2005; Wayne and Youngs, 2003; Minor et al., 2002) as well. Likewise, the prospective teachers in this 
study also emphasized it. In a similar study, Steele (2010) discussed three characteristics often displayed by 
successful music teachers: (1) nonverbal communication, self-efficacy and servant leadership. In their study, they 
found that these attributes have been shown to positively affect the effectiveness of the teacher. The third theme in 
the table is ‘considering student characteristics’. This can also be taken as a sign that participants expect their 
instructors to display this characteristic. The last theme is ‘subject area knowledge’ (n=28) as can also be seen in the 
table. In another question, the participants were asked “What are your positive and negative points about the use of 
different instructional methods?” Findings regarding this question are given in Table 3. The statements in the 
positive dimension were gathered under three main themes: Various methods, techniques, materials and technology-
assisted lecturing, effective communication, interesting lecturing.  
Table 3. Prospective teachers’ positive and negative views about instructors’ teaching styles in the instructional process
Core categories of the positive points reported by 
prospective teachers 
Core categories of the negative points reported by prospective 
teachers 
Various methods, techniques, materials and technology-
assisted lecturing 
Using various techniques in lecturing  
Lecturing with visual materials, use of visual elements 
Use of slide shows and being memorable 
Materials use 
Making use of technology 
Intelligibility of the lesson 
Effective responses to questions 
Group work 
Effective communication 
Giving students opportunities 
Answering student questions sincerely 
Ensuring student involvement  
Interesting lecturing 
Attractive presentation 
Knowing how to teach well  
Using daily life examples 
Intelligible, permanent, fun, fluent presentation  
 Use of methods and techniques 
         Using lecturing, explaining the subject by using one single   
         method 
Teacher-centeredness, the teacher being active all the time 
Every method used not being appropriate for every subject  
Theory being more important than practice  
Not ensuring effective student involvement  
Complexity in presentation 
Group work not being effective 
Materials, effectiveness and technology use 
Not using activities or materials  
Not using technology effectively 
Verbal teaching rather than visual  
Assessment
Giving feedback on homework  
     The table shows that the participants have negative thoughts about lecturing regarding the instructors’ teaching 
styles. As Good and Brophy (1986; cited in Muijs and Reynolds, 2005, p.39) mentioned direct instruction has been 
found to be the best method to teach rules, procedures and basic skills even though it has some limitations. On the 
other side, Casado (2000, cited in Carpenter, 2006) investigated the students’ perceptions about six teaching 
methods: lecture/discussion, lab-work, in-class exercises, guest speakers, applied projects, and oral presentations 
and the results showed that the students mostly preferred the lecture/discussion method. Another remarkable 
reported point in this study was that prospective teachers think that the instructors are not using technology 
effectively. Effective teaching in higher education is also linked to technological changes as Devlin and 
Samarawickrema (2010) stated and the instructors are expected to use technology effectively and follow the changes 
about this. On the other hand, they were observed to develop a more positive opinion if more and various methods 
were used, technology and activities were utilized, and student involvement was ensured. In the study conducted by 
Koster et al. (2005), a competence profile for teacher educators is presented and the competence areas are 
considered in two division: (1) competence areas considered to be very necessary which includes content 
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competencies and communicative and reflective competencies (2) Competence areas considered to be necessary 
which includes organizational competence and pedagogical competencies. In this present study, it seem that more 
points regarding with organizational and pedagogical competencies are reported by prospective teachers. 
4. Conclusion and Recommendation 
As Devlin and Samarawickrema (2010) indicated that university teaching is a scholarly activity that draws on 
extensive professional skills and practices. Therefore, studying prospective teachers’ opinions on teaching styles of 
teacher educators would provide a different framework. The findings of this study provided considerable and 
valuable points for teacher educators on their teaching styles. It is hoped that the results from this piece of research 
would provide food for thought for teacher educators. Finally, the following recommendations can be developed 
based on the results. 
x Future research should investigate teaching styles of teacher educators in more detail and reveal more 
comprehensive framework on this. It is important to explain that the present study had certain limitations 
since the results only reflect prospective teachers’ opinions who are studying in the departments of the 
mathematics teaching at the faculty. Future studies should also investigate other prospective teachers’ 
opinions from different departments of the faculty. By doing this, a comparision can also be possible.  
x In addition, to know what prospective teachers’ opinions on this issue can be helpful for teacher educators 
to revise some points in their teaching and raise their awareness on the issue. 
x As last point, to share the results of the study with practitioners who study on effective teaching and teacher 
in higher education, in particular, in teacher education might be another implication of this present study. 
References 
Arnon, S. & Reichel, N. (2009) Closed and open-ended question tools in a telephone survey about ‘the good teacher’ An example of a mixed  
        method study, Journal of Mixed Methods Research, 3(2), 172-196. 
Buchel, T.L. & Edwards, F.D. (2005) Characteristics of effective clinical teachers, Family Medicine, 37(1), 30-5. 
Carpenter, J.M. (2006) Effective teaching methods for large classes, Journal of Family & Consumer Sciences Education, 24 (2), Fall/Winter. 
Creemers, B.P.M. (1999) The effective teacher: what changes and remains, Asia-Pasific Journal of Teacher Education & Development, 2(1), 51-          63. 
Çakmak, M. & Bulut, M. (2005) The perceptions of pre-service teachers about effective teaching and effective teachers, Mediterranean Journal  
       of Educational Studies(MJES), 10(1), 73-89. 
Ditcher, A.K. (2001) Effective teaching and learning in higher education, with particular reference to the undergraduate education of professional  
       engineers, Int.J.Engage Ed., 17(1), 24-29. 
Devlin, M. & Samarawickrema, G. (2010) The criteria of effective teaching in changing higher education context, Higher Education Research &  
       Development, 29(2), 111-124. 
Gibbs, G. & Coffey, M. (2004) The impact of training of university teachers on their teaching skills, their approach to teaching and the approach  
        to learning of their students, Active Learning in Higher Education, 5(1), 87-100. 
Korthagen, F.A.J. (2004). ‘In search of the essence of a good teacher: towards a more holistic approach in teacher education’. Teaching and  
        Teacher Education, 20 (1): 77-97. 
Koster, B.,Brekelmans, M., Korthagen, F. And Wubbels, T. (2005) Quality requirements for teacher educators, Teaching and Teacher Education,  
        21, 157-176. 
Miles, M.B. & Huberman, A.M. (1994) An Expanded Sourcebook-Qualitative Data Analysis. London: Sage Publications. [2nd Edition] 
Muijs, D. & Reynolds, D. (2005) Effective Teaching (Evidence and Practice), Second Edition, Sage Publications: London.Minor, L.C.; Onwuegbuzie,  A. J.; Witcher, 
A. E. & James, T.L. (2002). Preservice teachers’ educational beliefs and their perceptions of characteristics of  
        effective teachers. The Journal of Educational Research, 96(2), 116-127. 
Onwuegbuzie, A.J., Witcher, A.E., Collins, K.M.T., Filer, J.D.,Wiedmaier, C.D. and Moore, C.W. (2007) Students’ perceptions of characteristics  
        of effective college teachers: a validity study of a teaching evaluation form using a mixed-methods analysis, American Educational   
        Research Journal, 44(1), 113-160. 
Parpala, A. & Sarl Lindblom-Ylanne (2007) University teachers’ conceptions of good teaching in the units of high-quality education, Studies in  
      Educational Evaluation, 33, 355-370. 
Steele, N.A. (2010) Three characteristics of effective teachers, MENC, XX(X), 1-8. 
Struyven, K., Dochy, F. & Janssens, S. (2010) ‘Teach as you preach’: the effects of student-centred versus lecture-based teaching on student  
       teachers’ approaches to teaching, European Journal of Teacher Education, 33(1), 43-64. 
Strauss, A. & Corbin, J. (1990) Basics of Qualitative Research: Grounded TheoryProcedures and Techniques. Newbury Park, CA: Sage. 
Tormey, R. & Henchy, D. (2008) Re-imagining the traditional lecture: an action research approach to teaching student teachers to ‘do’  
      philosophy, Teaching in Higher Education, 13(3), 303-314. 
Walls, R.T.; Nardi, A.H.; Minden, A.M. & Hoffman, N. (2002) The characteristics of effective and ineffective teachers, Teacher Education  
     Quarterly, Winter, 39-48. 
Wayne, A.J. & Youngs, P. (2003) Teacher characteristics and student achievement gains: a review, Review of Educational  Research, 73(1), 89-   
    122. 
